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conem a patum ocri fur que ces con derbene probus etius, ner atia nos lostilius inti ium ex sendactus ina, coendeterio, 
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niciem am hossid C. Verior prit, noste que restionsum etis es essena, quemuri viliisquem stra? Catus facci sedo, niqua 
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ut idesimmovero estasdachuhum

www.ledizioni.it 
www.ledipublishing.com

€ 00,00

  

NEW SEEDS FOR A WORLD 
TO COME 

POLICIES, PRACTICES AND LIVES 
IN ADULT EDUCATION AND LEARNING

10TH ESREA TRIENNIAL CONFERENCE

 
edited by Laura Formenti, Andrea Galimberti and Gaia Del Negro

NEW
 SEEDS FOR A W

ORLD TO COM
E





NEW SEEDS FOR A WORLD TO COME

POLICIES, PRACTICES AND LIVES 
IN ADULT EDUCATION AND LEARNING

Proceedings of the 10th ESREA Triennial Conference
University of Milano Bicocca, 

Department of Human Sciences for Education
29 September-1 October 2022

edited by Laura Formenti, Andrea Galimberti
and Gaia Del Negro



Unless otherwise stated, this work is released under a Attribution-ShareAlike 4.0 International (CC BY-SA 
4.0), https://creativecommons.org/licenses/by-sa/4.0/deed.it.

New seeds for a world to come. Policies, practices and lives in adult education and learning. Proceedings 
of the 10th ESREA Triennial Conference, University of Milano Bicocca, Department of Human Sciences for 
Education, 29 September - 1 October 2022, edited by Laura Formenti, Andrea Galimberti and Gaia Del Negro

The invitation for preparing the texts for this book was made to the presenters of the ESREA Triennial Con-
ference. The authors are responsible for the content of the chapters.

First edition: June 2023

ISBN PDF Open Access: 978-88-5526-918-6
Catalogue and reprints information: www.ledipublishing.com, www.ledizioni.it

The Work has been published with the contribution of ‘Riccardo Massa’ Department of Human Sciences for 
Education - University of Milano-Bicocca.



Table of Contents

Forewords from the board of ESREA

Introduction – Of Seeds, Complexity, and a Research Community
Laura Formenti, Andrea Galimberti and Gaia del Negro

Papers

Shaping New Possibilities: The University as an Agora for Discussion
Monica Amadini and Sara Damiola

Creative Methods for More-Than-Human Communities. 
Multisensory Learnings from Anthropology
Inkeri Aula

Culture Contact, Adult Learner’s Critical Thinking, and Critical Thinking Use. 
A Sociocultural Perspective on Adult Education
Hadiseh Azadi

Crisis in Adult Education of the Post-Pandemic Period. A Possible Model of 
Sustainable Welfare
Vito Balzano	

Learning Practices in Work Contexts: The Case of an Italian Company
Claudia Banchetti

Smart Working and New Learning Patterns: A Case Study
Claudia Banchetti and Marina Slavutzky	

Articulating Technological and Pedagogical Accessibility 
for Adult Learners in Distance Education
Jean-Luc Bédard, Béatrice Pudelko, Faustin Kagorora, Valéry Psyché, Anna Maria Zaidman 
   and Geneviève Simard-Tozzi

The Joint Professionalisation of Adult Education in Higher Education, 
From a Critical and Transformative Perspective
Eric Bertrand, Elzbieta Sanojca, Jerôme Eneau, Anne Galle Dorval and Geneviève Lameul

EDEN - Educational Environments with Nature
Giusi Boaretto and Beate Weyland

What Lessons can be Learnt from International Organizations’ Engagement 
with Lifelong Learning as a Policy Concept?
Ellen Boeren, Maren Elfert, Kjell Rubenson and Tom Schuller

Fostering Reflective Thinking and Combating Ethnocentric Tendencies. 
A Cross-Cultural Inquiry-Based Learning Experience in Higher Education
Chiara Bove, Anna Chinazzi and Mary Jane Moran

9

11

25

31

37

45

51

59

65

71

83

89

99



Survey on Adult Learning and Education Policies and Practices.  
Opinions of European Regional and Local Stakeholders
Noelia Cantero, Paolo Federighi, Tina Mavrič, Francesca Operti and Francesca Torlone

Skills in Action: From Life Stories to Self-Awareness and Self-Discovery
Marianna Capo	

Improvisation as a Pedagogical Attitude of School Teachers
Laura Corbella

Perspectives on the Value of Studying an Early Years Foundation Degree (EQF Level 5) 
in England: Past, Present and Future Destinations
Sarah Cousins and Caroline Jones

Chronicity and Pandemic: Research Perspectives and Educational Actions to Support, 
in Changement, the Adult with Chronicity
Guendalina Cucuzza	

Dancing the Crisis Beyond the Usual Choreographies in Social Work
Antonella Cuppari	

Critical Consciousness and Perspective Transformation in Prison as a Double-Edged Sword
Antigone K. Efstratoglou and George A. Koulaouzides

Quantitative Methods for Investigating Adult Learning 
and Multicultural Education in the Time of Crisis
Loretta Fabbri, Nicolina Bosco, Alessandra Romano and Mario Giampaolo

Responding to Changes in Workplace Demands and Learning Styles: Challenges and Benefits 
of Work-Integrated Learning for Student Development in Higher Education
Pierre Faller, Irina A. Lokhtina, Andrea Galimberti and Elzbieta Sanojca

Fostering Pandemic Resilience and Community through CBAL 
Bibliotherapy Online Reading Groups
Shanti Fernando

Ecologies of Education: Covid Pandemic as an Occasion to Interrogate 
Adult Education Theoretical Frameworks 
Alessandro Ferrante, Andrea Galimberti and Maria Benedetta Gambacorti-Passerini	

Embodied Research: Searching On and Through the Body
Nicoletta Ferri

Social Representations during the first SARS-CoV-2 Pandemic Wave of 2020 in 
Italy. Learning from Emotional Education to Redesign a Resilient Future
Valerio Ferro Allodola and Maria Buccolo

Digitalisation and Democracy: A Context Paper
Angeliki Giannakopoulou, Daiana Huber, Dina Soeiro, Hélder Rui Gama Maurício Lourenço Touças, 
Susanne Lattke, Nils-Eyk Zimmermann, Thomas Fritz and Christin Cieslak

Coping with Change? How Swiss Adult Education Providers Adapt to Current 
Challenges at the Organisational Level
Sofie Gollob and Saambavi Poopalapillai	

107

113

123

129

135

141

147

153

159

165

171

177

185

193

199



Critical Social Theory and the Ontology of Hope: Implications for the Future of Adult Education
Patricia A. Gouthro and Susan M. Holloway

Using a Multiliteracies Framework to Explore Adult Literacy Practices 
through Arts-Based Learning Organizations
Susan M. Holloway and Patricia A. Gouthro

Digitalization Resistances of German Employees in the Pandemic – 
Vocational Education and Training between Emancipation and Adaptation
André Kukuk	

The COVID-19 Pandemic as a Major Crisis in Adult Education in Quebec: 
Chronology of Events and Impact on Student Attendance
Claudel Lamoureux-Duquette, Virginie Thériault and Pierre Doray

Digital Cultures of Care
Federica Liberti

A Socio-Material Approach to Professional Learning for Engineers In Industry 4.0.: 
In response to the Emergent Human-Machine Interaction 
Ahreum Lim and Aliki Nicolaides

The Two Levels of Digital Adult Education: 
Adult Educators as Learners and Providers of Digital Services
Doris Lüken-Klaßen and Jan-Hendrik Kötting

Lying on Your Back. Awareness Through Movement as New Form of Ecojustice Sensitivity
Silvia Luraschi

Embodied Learning in the Liminality of Pain. Exploring the Body and Its Experience
Maja Maksimovic

Music Narratives of Offenders: Horizons of Time, Space and Life Scape
Kakuko Matsumoto

Radicalization and Transformation in Everyday Life. Educating the Radical Thinking
Claudio Melacarne

Social Mediation: Engendering Community Learning Processes
Susan Mossman Riva	

Talent Development and Leisure at Work: The Way for Developing Adult Talents?
Nikol Nanakova, Nikola Stanickova and Veronika Gigalova

How Adult Educators Overcome Crises. Insights From a Qualitative Investigation 
at German Adult Education Centers
Beatrix Niemeyer and Franziska Bellinger	

3R-Play’s Educational Practices for Adult Education: 
The Case of Football Coaches’ Training ‘I° Edition’
Sara Nosari and Emanuela Guarcello	

Reflective Learning Opportunities for School Leaders in Sustainable School Improvement Projects
Katrine Puge and Line Lindhardt

207

213

219

227

235

243

249

255

263

273

275

279

287

291

297

309



Citizens… Or Citizens in the Making? A Study of School-Community Collaborations 
to Enhance Civic Engagement among Adult Students 
Francesca Rapanà, Francesca Lasi and Marcella Milana

The ‘Commons’ as a New Value in Adult Learning
Elzbieta Sanojca and Michel Briand

Watching New Seeds Sprout: A Review of Artificial Intelligence in Adult Education
Kerstin Schirmer

Gender, Adult Education and Career Reward: The Paula Principle in Today’s Europe
Tom Schuller

Like a Spider in a Network of Relations. The Role of Universities of Applied Sciences 
for Cultural Adult Education in Rural Landscapes. 
Theoretical Basics for Innovative Research and Development
Mandy Schulze

Student Resilience and Motivation during the Pandemic – Lessons from a Study into Adult ESOL
Kathryn Sidaway

Crisis as a Window of Opportunity for Affirmative Action: Comparative Study from High, 
Middle and Low-Income Countries
Shalini Singh and Nitish Anand

Transitions in the Policies for the Education of Adults. Comparing the Funding Regimes 
in Denmark and Slovenia
Shalini Singh, Søren Ehlers and Tadej Kosmerl

Radicalization and Violent Extremism Prevention. A Socio-Pedagogical Approach
Marina Slavutzky

Educational Support: Knowledge and Gestures in the Perspective of Accompagnement 
Alessia Tabacchi

Pre-Placement Educational Preparation and Training for Adoptive Parents 
Alessia Tabacchi

Coevolutionarratives: The Power of Narratives in Approaching Crisis
Katja Vanini De Carlo

The Paradox of Exclusion Through Inclusion: Lessons Learned for Adult Education
Danny Wildemeersch and George Koulaouzides

Exploring the Association of Learning a Foreign Language with Cognitive Improvement 
of Older Chinese Adults: A Case Study
Simin Zeng

How Do You Learn in the Workplace?
Paola Zini

Re-Imagining Lifelong Education  in Socio-Culturally Complex Communities
Davide Zoletto

315

321

329

337

345

349

357

365

371

377

383

389

395

401

409

415



Symposia

Conceiving Heterogeneous Temporalities and Rhythms in Biographical Research 
and Adult Education
Michel Alhadeff-Jones, Hervé Breton and Sabine Schmidt-Lauff

Spaces, Times and the Rhythms of Critique and Emancipation in Adult Education
Michel Alhadeff-Jones, Francesco Cappa, Fadia Dakka and Fergal Finnegan

Studying the Multiplicity of Temporalities and Rhythms that Shape Adult Education 
and Professional Development
Michel Alhadeff-Jones, Philippe Maubant, Pascal Roquet, Chiara Biasin and Richard Wittorski

Adult Literacy(ies) for the Immediate Future
Javier Ávila-López, Analí Fernández Corbacho, María C. Fonseca-Mora, Lorena García-Barroso, 
   Emilio Lucio-Villegas, Fernando D. Rubio-Alcalá, María-Carmen Sánchez-Vizcaíno

Should I Stay or Should I Go Now: Conditions of Participation in Literacy 
and Adult Basic Education 
Betty Becker-Kurz*, Marie Bickert, Maurice de Greef, Simone C. Ehmig, Pilar Figuera-Gazo, 
Juan Llanes-Ordóñez, Johanna Leck, David Mallows, Gwennaëlle Mulliez, Michael Schemmann, 
Bernhard Schmidt-Hertha, Lena Sindermann*, Veronika Thalhammer*

Index

Author Index

423

433

441

449

459

467

471



113

                                                    
 

 

Department of Education (2020). Lifetime Skills Guarantee. Available at: 

https://www.gov.uk/government/news/hundreds-of-free-qualifications-on-offer-to-boost-skills-and-jobs (Last access 

10/12/2022). 

European Commission (2015). An in-depth analysis of adult learning policies and their effectiveness in Europe - Final 

Report. Brussels: Directorate-General for Employment, Social Affairs and Inclusion. Available at: 

https://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=7851&type=2&furtherPubs=yes (Last access 

10/12/2022). 

European Commission, Directorate-General for Research and Innovation, Federighi, P. (2013). Adult and continuing 

education in Europe: using public policy to secure a growth in skills. Publications 

Office. https://data.europa.eu/doi/10.2777/98975.  

Federighi, P. (2006). Liberare la domanda di formazione. Edup. 

Finegold, D., & Soskice, D. (1988). The failure of training in Britain: Analysis and prescription. Oxford Review of 

Economic Policy, 4(3): 21–53. 

Hellenic Parliament (2020). Vocational Education and Training and Lifelong Learning reform by Law 4763/2020. 

Government Gazette 254/issue A/21-12-2020). Available at: 

https://www.kodiko.gr/nomothesia/document/662267/nomos-4763-2020 (Last access 10/12/2022). 

Ministero del Lavoro e delle Politiche Sociali (2021). Piano Strategico Nazionale per lo Sviluppo delle Competenze della 

Popolazione Adulta. Available at: https://www.lavoro.gov.it/priorita/Pagine/Piano-strategico-nazionale-per-lo-sviluppo-

delle-competenze-della-popolazione-adulta.aspx (Last access 10/12/2022). 

Ministry of Education and Research (2017). Norwegian Strategy for Skills Policy 2017-2021. Available at: 

https://www.regjeringen.no/contentassets/3c84148f2f394539a3eefdfa27f7524d/strategi-kompetanse-eng.pdf (Last 

access 10/12/2022). 

Ministry of Regional Development and European Funding of Croatia (2017). National Development Strategy of the 

Republic of Croatia for the period 2018-2030. Available at: https://www.worldbank.org/en/country/croatia/brief/ras-

croatia-2030-national-development-strategy (Last access 10/12/2022). 

Porter, M.E. (1998). Clusters and the new economics of competition. Harvard Business Review, 77-90. 

Republic of Estonia. Ministry of Education and Research (2020). Education Strategy (2021-2035). Available at: 

https://www.hm.ee/en/ministry/ministry/strategic-planning-2021-2035 (Last access 10/12/2022). 

Torlone, F., Federighi, P., Operti, F., Mavrič, T., et al. (2023). Adult Learning Policies in Europe. An Insight of Regional 

and Local Stakeholders. EditPress.  

UNESCO (2022). CONFINTEA VII Marrakech Framework for Action: harnessing the transformational power of adult 

learning and education. Available at: https://unesdoc.unesco.org/ark:/48223/pf0000382306 (Last access 10/12/2022). 

 
 

Skills in Action: From Life Stories to Self-Awareness and Self-Discovery 

 

Marianna Capo 
University of Naples Federico II, Sinapsi University Center, Italy, marianna.capo@unina.it 

Abstract - This paper describes the learning outcomes achieved by the three target groups (graduates, PhDs, and civil service 

volunteers) who took part in the interactive psycho-pedagogical workshop developed by the SINAPSI University Center 

(University of Naples Federico II), starting from the academic year 2019-2020. The workshop is designed to help students develop 

employability skills and successfully transition from university to work. Students are encouraged to narrate both themselves and 

their training and learning experiences with the help of specific narrative-autobiographical devices. By exploring their own selves, 

students learn to identify their potential being relative to the context in which they live and make conscious decisions about their 

future training and career paths. 

KEYWORDS: Skills, narration, guidance, future, awareness. 

1. INTRODUCTION 

For several years now, international (Cedefop, 2009; Musset, Kurekova, 2018; Onu, 2015; Unesco, 2015) and national 

(Miur, 2014) guidelines have recognized the importance of guidance for young people and adults throughout their life 

course as a fundamental step in the process of self-recognition and, consequently, in the development of both self-

awareness and autonomy in making life and career choices. The current society of ‶risk″ (Beck, 1986/2000, 1997/2008) 

and of ‶liquid post-modernity″ (Bauman, 2000/2002) is characterized by the ‶deinstitutionalization of the life course″ 

(Kholi, 1989), that is, the de-standardization of biographical paths. The linear succession of stages of personal 

development and fulfilment (training, job placement, career progression, retirement, etc.) has now given way to a 

sequence of fragmented phases of life, marked by frequent changes of course and existential reorganizations. 

In this context, self-narratives, although not the exclusive form of self-promotion and self-expression, are currently a 

privileged means to access biografization, namely the set of actions and behaviors through which individuals are able to 

give shape to their personal history: a self-narrative in which they recognize themselves and become recognizable to the 

others (Delory Momberger, De Souza, 2017). Through self-narratives, individuals become aware of the threads of their 

life journey, linked in different ways to personal interests, achievements and acquired skills. This new awareness enables 

them to give an answer to some fundamental questions: what is really important to me? What is my potential? What 

knowledge and skills do I need to acquire to build a new training and career project? These answers foreshadow new 

scenarios in terms of personal and career re-planning.  

Life narratives may prove to be an effective device for guidance, counseling, and training. Exploring personal histories 

may help assess individual potential and skills; identify individual and/or contextual constraints and resources to define 

vocational training and re-training projects; support and encourage people to improve both effective communication skills 

and likeability. As the core of interpersonal relationships, effective communication is a complex skill that, as is well 

known, does not end with the verbal component. In fact, communication skills in the workplace include writing skills, 

verbal communication skills and listening skills. Likeability, on the other hand, is the ability to make others feel good 

about themselves by being positive, extrovert, and other-centered. Studies have shown that likeability can foster a feeling 

of being more authentic and persuasive in social relationships and interpersonal communication in everyday life 

situations, as well as in work contexts (Almonte, 2022). The values, projects and strategies that characterized education 
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and training in the past should be redefined to effectively support youth and adults in facing new social and economic 

challenges (Capo, Grimaldi, Striano, 2020; Domincé, 2002; Striano in Marescotti, 2015; Dato, 2017a; Dato 2017b). These 

challenges require individuals not only to achieve greater self-awareness in developing training and career projects from 

their own specific needs, but also to renew the relationship with themselves and others, taking on their own share of 

responsibility in the development of their personal and professional identity. The increasing importance given not only to 

the ‵knowledge′ and ‵know-how′ competencies, but also to the ‵knowing how to be′ and ‵knowing how to become′ ones  

(Rossi, 2008) [my translation from Italian], such as creativity, relationship management, and sense of initiative, which 

are now required in any professional field (Natoli, 2010; Rifkin, 1995/1996), highlights an even stronger bond between 

personal and professional identity. 

2. ‶MY PERSONAL AND PROFESSIONAL SELF-PORTRAIT″. AN AUTOBIOGRAPHICAL 

NARRATIVE DEVICE AS PART OF THE ACTIVITIES OF THE “SEZIONE DEI SERVIZI PER 
L’ORIENTAMENTO VOCAZIONALE E LA PROMOZIONE DELL’OCCUPABILITÀ″ (SPO) 

[“SECTION OF SERVICES FOR VOCATIONAL GUIDANCE AND EMPLOYABILITY 
PROMOTION”]. 

To offer adequate support to young people in their transition from education to labor market, the University of Naples 

Federico II has established the ‶Sezione dei servizi per l’orientamento vocazionale e la promozione dell’occupabilità″ 

(SPO) [“Section of services for vocational guidance and employability promotion"] at the SINAPSI University Center.  

Its training activities have the following objectives: highlighting the importance of life experiences, recognizing soft 

skills, and developing strategies and tools for self-promotion and self-presentation that can effectively help young people 

navigate a disorienting and ever-changing employment scenario. The activities are intended to respond to the questions 

of young people who feel the need to know themselves, a need motivated in turn by the desire to take stock of their lives 

and manage their careers, thus ‵triggering a twofold exploration: on the one hand, the exploration of individual skills 

possessed and, on the other, that of the labor market and of the competencies it requires′  (Levy-Leboyer, 1993, p. 61) 

[my translation from French].  

Starting from the 2019-2020 academic year the autobiographical narrative device ‶My Personal and Professional Self-

portrait″ has been developed and tested with three different target groups: 1) graduates and undergraduates; 2) PhDs and 

PhD students in the final stage of their PhD program; 3) young volunteers of the ‶Servizio Civile Universale″ [‶Universal 

Civil Service″]. The students were guided in the creation of a self-portrait, namely a digital curriculum vitae, consisting 

of images, videos, and sounds.  Indeed, in the society 4.0, relying exclusively on traditional formats such as the paper CV 

to find a job can be very limiting. Moreover, digital storytelling can be a vehicle to encourage self-awareness and reframe 

self-identity (Cambi, 2007; Costa 2016; Dato, 2017b), revealing hidden biographical dimensions (skills, knowledge, self-

images, values, etc.). Through digital narratives, individuals learn to: know themselves and others better; pay attention to 

what is happening around them; express opinions and emotions and contextualize the contents of their experience; socially 

share their self-image and the transformative power of what they have learned; and finally, in line with the increasing 

popularity of social recruiting, create and share their professional brand online (paper CV, digital CV infographic, 

LinkedIn profile, etc.). 

The digital self-portrait represents a moment of self-training. From the perspective of skills assessment, ‶My Personal 

and Professional Self-portrait″ enables users to work on personal histories and relational exchange. On the one hand, it 

helps people review and reframe past events, giving new value to the learning experiences and to the skills acquired in 

 
 

different contexts (formal, nonformal and informal). On the other, it enables them to hone their self-presentation skills 

(Jedlowski 2000, Orofiamma 2005) to potential interlocutors in the world of work, acting as a valuable tool in promoting 

employability. Digital storytelling can prove to be, in the context of career guidance and training, a stimulating 

methodology to support the development not only of soft skills, but also of key competencies, both of which are 

recognized by the European Union as essential to ensuring social inclusion, employability and the exercise of active and 

aware citizenship. Recent European documents (European Commission, 2015, 2016, 2018; OECD, 2017b) emphasize the 

importance for individuals to exercise their own self-entrepreneurship meant as human agency, i.e., the ability to act 

throughout life. It is, in other words, the possibility or freedom for people ‵to imagine and desire something that has not 

yet been fulfilled′ and ‵to identify goals to achieve it′  (Costa, 2013, p. 111) [my translation from Italian]. The development 

of individual agency also depends on the development and improvement of individual competencies; more specifically, 

the so-called key competencies. 

3. ‶MY PERSONAL AND PROFESSIONAL SELF-PORTRAIT″: TARGET AUDIENCE, 
EDUCATIONAL GOALS, ACTIVITIES. THE THREE TARGET GROUPS AND THEIR NEEDS 

‶My Personal and Professional Self-portrait″ is a workshop aimed at three different target groups:  

1. ‶Servizio Civile Universale″ [‶Universal Civil Service″] volunteers 

In the 2019-2020 academic year, a group of fifty volunteers of the ‶Servizio Civile Universale″ [‶Universal Civil 

Service″] took part in the workshop at the Sezione dei servizi per l’ orientamento vocazionale e la promozione 

dell’occupabilità″ (SPO) [‶Section of services for vocational guidance and employability promotion"]of the SINAPSI 

University Center. The group, divided into two subgroups of 25 people, consisted mainly of young people with an average 

age of twenty-five who were attending university courses (80%) or vocational training courses as health care assistant, 

computer programmer, beautician (20%).  

PhDs and doctoral students in the final stage of their PhD program 

During the 2019-20 academic year, the workshop involved for the first time a group of doctoral students composed of 

three women and three men, all with an average age of 30, in the final phase of the doctoral course in ‶Mind Gender and 

Languages″ at the University of Naples Federico II. The objective was to guide the doctoral students in the creation and 

promotion of their professional identity through a process of personal and autonomous re-elaboration of the knowledge 

and skills acquired during their studies. During the doctoral program, students focus, in fact, almost exclusively on their 

need to be guided and supported throughout their academic journey and are not always fully aware of the importance to 

develop additional competencies and skills such as: acquiring a transdisciplinary perspective; mastering research 

methodologies; communicating effectively to exchange views with other members of the scientific community; becoming 

aware of their own study and learning strategies; creating a local network of resources. These skills are essential to become 

research professionals in academia, as well as in other contexts (Milani, 2019). 

Undergraduates and graduates 

Finally, in the 2019-20 academic year, the workshop also involved a group of graduates and undergraduates, consisting 

of nine people, including five graduates and four undergraduates. During the first meeting, all the participants openly 

expressed the need to receive support from the University at the end of their studies. They asked for guidance to learn 

how to deal effectively with current work contexts, characterized by uncertainty and instability, and how to promote 

themselves in the best possible way. 

4. EDUCATIONAL GOALS 
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and training in the past should be redefined to effectively support youth and adults in facing new social and economic 
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challenges require individuals not only to achieve greater self-awareness in developing training and career projects from 
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responsibility in the development of their personal and professional identity. The increasing importance given not only to 

the ‵knowledge′ and ‵know-how′ competencies, but also to the ‵knowing how to be′ and ‵knowing how to become′ ones  

(Rossi, 2008) [my translation from Italian], such as creativity, relationship management, and sense of initiative, which 

are now required in any professional field (Natoli, 2010; Rifkin, 1995/1996), highlights an even stronger bond between 

personal and professional identity. 

2. ‶MY PERSONAL AND PROFESSIONAL SELF-PORTRAIT″. AN AUTOBIOGRAPHICAL 

NARRATIVE DEVICE AS PART OF THE ACTIVITIES OF THE “SEZIONE DEI SERVIZI PER 
L’ORIENTAMENTO VOCAZIONALE E LA PROMOZIONE DELL’OCCUPABILITÀ″ (SPO) 

[“SECTION OF SERVICES FOR VOCATIONAL GUIDANCE AND EMPLOYABILITY 
PROMOTION”]. 

To offer adequate support to young people in their transition from education to labor market, the University of Naples 

Federico II has established the ‶Sezione dei servizi per l’orientamento vocazionale e la promozione dell’occupabilità″ 

(SPO) [“Section of services for vocational guidance and employability promotion"] at the SINAPSI University Center.  

Its training activities have the following objectives: highlighting the importance of life experiences, recognizing soft 

skills, and developing strategies and tools for self-promotion and self-presentation that can effectively help young people 

navigate a disorienting and ever-changing employment scenario. The activities are intended to respond to the questions 

of young people who feel the need to know themselves, a need motivated in turn by the desire to take stock of their lives 

and manage their careers, thus ‵triggering a twofold exploration: on the one hand, the exploration of individual skills 

possessed and, on the other, that of the labor market and of the competencies it requires′  (Levy-Leboyer, 1993, p. 61) 

[my translation from French].  

Starting from the 2019-2020 academic year the autobiographical narrative device ‶My Personal and Professional Self-

portrait″ has been developed and tested with three different target groups: 1) graduates and undergraduates; 2) PhDs and 

PhD students in the final stage of their PhD program; 3) young volunteers of the ‶Servizio Civile Universale″ [‶Universal 

Civil Service″]. The students were guided in the creation of a self-portrait, namely a digital curriculum vitae, consisting 

of images, videos, and sounds.  Indeed, in the society 4.0, relying exclusively on traditional formats such as the paper CV 

to find a job can be very limiting. Moreover, digital storytelling can be a vehicle to encourage self-awareness and reframe 

self-identity (Cambi, 2007; Costa 2016; Dato, 2017b), revealing hidden biographical dimensions (skills, knowledge, self-

images, values, etc.). Through digital narratives, individuals learn to: know themselves and others better; pay attention to 

what is happening around them; express opinions and emotions and contextualize the contents of their experience; socially 

share their self-image and the transformative power of what they have learned; and finally, in line with the increasing 

popularity of social recruiting, create and share their professional brand online (paper CV, digital CV infographic, 

LinkedIn profile, etc.). 

The digital self-portrait represents a moment of self-training. From the perspective of skills assessment, ‶My Personal 

and Professional Self-portrait″ enables users to work on personal histories and relational exchange. On the one hand, it 

helps people review and reframe past events, giving new value to the learning experiences and to the skills acquired in 

 
 

different contexts (formal, nonformal and informal). On the other, it enables them to hone their self-presentation skills 

(Jedlowski 2000, Orofiamma 2005) to potential interlocutors in the world of work, acting as a valuable tool in promoting 

employability. Digital storytelling can prove to be, in the context of career guidance and training, a stimulating 

methodology to support the development not only of soft skills, but also of key competencies, both of which are 

recognized by the European Union as essential to ensuring social inclusion, employability and the exercise of active and 

aware citizenship. Recent European documents (European Commission, 2015, 2016, 2018; OECD, 2017b) emphasize the 

importance for individuals to exercise their own self-entrepreneurship meant as human agency, i.e., the ability to act 

throughout life. It is, in other words, the possibility or freedom for people ‵to imagine and desire something that has not 

yet been fulfilled′ and ‵to identify goals to achieve it′  (Costa, 2013, p. 111) [my translation from Italian]. The development 

of individual agency also depends on the development and improvement of individual competencies; more specifically, 

the so-called key competencies. 

3. ‶MY PERSONAL AND PROFESSIONAL SELF-PORTRAIT″: TARGET AUDIENCE, 
EDUCATIONAL GOALS, ACTIVITIES. THE THREE TARGET GROUPS AND THEIR NEEDS 

‶My Personal and Professional Self-portrait″ is a workshop aimed at three different target groups:  

1. ‶Servizio Civile Universale″ [‶Universal Civil Service″] volunteers 

In the 2019-2020 academic year, a group of fifty volunteers of the ‶Servizio Civile Universale″ [‶Universal Civil 

Service″] took part in the workshop at the Sezione dei servizi per l’ orientamento vocazionale e la promozione 

dell’occupabilità″ (SPO) [‶Section of services for vocational guidance and employability promotion"]of the SINAPSI 

University Center. The group, divided into two subgroups of 25 people, consisted mainly of young people with an average 

age of twenty-five who were attending university courses (80%) or vocational training courses as health care assistant, 

computer programmer, beautician (20%).  

PhDs and doctoral students in the final stage of their PhD program 

During the 2019-20 academic year, the workshop involved for the first time a group of doctoral students composed of 

three women and three men, all with an average age of 30, in the final phase of the doctoral course in ‶Mind Gender and 

Languages″ at the University of Naples Federico II. The objective was to guide the doctoral students in the creation and 

promotion of their professional identity through a process of personal and autonomous re-elaboration of the knowledge 

and skills acquired during their studies. During the doctoral program, students focus, in fact, almost exclusively on their 

need to be guided and supported throughout their academic journey and are not always fully aware of the importance to 

develop additional competencies and skills such as: acquiring a transdisciplinary perspective; mastering research 

methodologies; communicating effectively to exchange views with other members of the scientific community; becoming 

aware of their own study and learning strategies; creating a local network of resources. These skills are essential to become 

research professionals in academia, as well as in other contexts (Milani, 2019). 

Undergraduates and graduates 

Finally, in the 2019-20 academic year, the workshop also involved a group of graduates and undergraduates, consisting 

of nine people, including five graduates and four undergraduates. During the first meeting, all the participants openly 

expressed the need to receive support from the University at the end of their studies. They asked for guidance to learn 

how to deal effectively with current work contexts, characterized by uncertainty and instability, and how to promote 

themselves in the best possible way. 

4. EDUCATIONAL GOALS 
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Specifically, the objective of the educational activities carried out in the workshop is to enable the participants to:  

• Recognize any learning achieved in various life and learning contexts (formal, non-formal, informal). 

• Imagine and build a training and career project that is as close as possible to the knowledge and skills possessed 

and expendable in the labor market. 

• Improve (through the creation of the digital curricula story) self-management and self-marketing skills as well 

as self-narration and self-presentation ones (Jedlowski, 2000) to promote themselves in the labor market in the best way 

possible. 

The goal of the participants is to redefine their training and career project and adapt it to their motivations, personal 

inclinations, goals to be achieved, and to the limitations and resources of the reference context. Through constant support 

and encouragement, the participants develop greater awareness regarding:  

- the constellation of meanings that has guided or is guiding the choice to undertake specific university paths and 

educational experiences. 

- the representation of their role/profile (in this case: graduate and undergraduate; PhD and PhD student; 

volunteer). 

- any learning acquired during their education path and through specific employability promotion activities, and 

how these can be used and channeled into a career project in line with their personal and educational history. 

5. METHODOLOGY AND STAGES 

To encourage the creation of the storyboard for the video portrait, the workshop includes the use of narrative devices 

that aim at the improvement or acquisition of self-management, self-marketing, and self-promotion skills. Special devices 

are used to prompt the narrative of past educational and/or professional experiences and the ‶anchoring″ of personal skills, 

knowledge, and values to the experiences themselves. The participants are encouraged to narrate using images and 

metaphors, as these stimulate their most intuitive and creative side. 

Listed below are some of the narrative tools and devices used in the workshop: 

BdC (‶Bilancio delle Competenze″ [‶Skills Assessment″]) questionnaire for soft skills self-assessment: the assessment 

model adopted refers to the skills outlined by the European Qualification Framework (EQF), the ‶Life skills″ laid down 

by the WHO, the key competencies of the DeSeCo Project and the ISFOL model. The questionnaire consists of 45 items 

and presents respondents with a series of statements to which they are asked to react by selecting answers from a scale 

ranging from 1 (not at all) to 5 (very much) (five-point Likert scale). 

Narrative-iconographic devices: they encourage the participants to write the autobiographical narratives needed to 

create a digital curricula story. Here following are all the devices developed and used during the workshop: ‶E qui 

comincia la mia storia″ [‶And Here My Story Begins″], ‶Una cartolina da me stesso″ [‶A Postcard from Myself″], ‶Chi 

sono?″ [‶Who Am I?″], ‶La mia mappa dei luoghi... uno sguardo dall’alto″ [‶My Places Map… A Look from Above″], 

‶Zoom″, ‶Come mi vedi? Attraverso... gli occhi dell’altro″ [‶How Do You See Me? Through… The Other’s Eyes″], 

‶Life’s Patchwork″, ‶Una cartolina dal futuro″ [‶A Postcard from the Future″]. 

‶Uno zainetto per gli attrezzi″ [‶A tool backpack″]: this is the set of tools and products made by all the workshop 

participants (skills maps, employability profiles, paper CVs, etc.). All products are stored in a special folder given to each 

participant at the beginning of the course: it is a kind of personal ‶archive″ where the participants are asked to store the 

products that they will create during the workshop activities. Moreover, the participants are given a summary sheet of 

their employability profile and soft skills that provides a visual representation of both the score achieved in each 

employability appraisal scale and the level achieved in each soft skill. ‶La mia mappa delle competenze″ [‶My Skills 

 
 

Map″] is a device that enables each participant to identify the soft skills, acquired or to be improved, needed to promote 

and realize a solid personal and career project. Moreover, by sharing and comparing maps within the group, the 

participants have the opportunity to take stock of their training experiences, while analyzing and giving new value to their 

skills, knowledge and aptitudes.  

6. WORK ORGANIZATION 

The workshop includes 5 weekly meetings of 4 hours each, divided into four stages. In the first meeting, the facilitator 

presents the aims and the objectives of the workshop, hands out the skills assessment questionnaire, and the digital 

curricula story methodology is introduced.  

1. The first stage is exploration: by recalling their own training experiences, the participants reconnect with their own 

personal history. 

2. This is followed by the re-signification of personal experiences. During the second stage, the participants are asked 

not only to write about their experiences, but also to reflect on them. At this stage, questions arise that can open up new 

and interesting perspectives. Personal maps are created. 

3. The third stage is reconstruction: based on what emerges from the participants’ writings, a personal storyboard is 

created that reassembles the puzzle of their lives. A self-narration takes shape, and includes acquired knowledge, goals, 

personal resources, and interpersonal relationships. 

The final stage includes sharing, reflection and self-evaluation of the path undertaken. 

7. NARRATIVE DEVICES 

‶Una cartolina da me stesso″ [‶A Postcard from Myself″] is a narrative incipit that helps the participants find a 

beginning to their own story and produce a kind of postcard that provides the first image of the digital story.  

‶Chi sono?″ [‶Who Am I?″] is an activity that encourages the participants to find the right way to introduce themselves 

to the others starting with their own name. The name we are given at birth identifies us and makes us recognizable. 

Pronouncing our name means affirming our identity by saying ‶I am... ″ and ‶positioning″ our self within a discourse 

concerning ourselves as individuals. Tracing the history of our name allows us to make unusual but important discoveries, 

to find the origin of our name and to understand how its meaning is closely related to certain human, character, 

dispositional qualities. But our name is also something that ‶systemically reconnects″ us to our family environment 

because it reminds us that we belong to a particular family community characterized by ties, traditions, and innovations: 

for example, the tradition of giving newborns a name that has been passed on through generations, or the introduction of 

a new name that breaks with the family tradition. 

‶La mia mappa dei luoghi... uno sguardo dall’alto″ [‶My Places Map… A Look from Above″] encourages the 

participants to take a panoramic look at their own lives, creating a map of all the significant places in their life course. It 

is a self-recognition activity that allows the person to rediscover a plurality of roles, activities, and functions. According 

to Dewey, the individual, besides being involved in a variety of activities, experiences multiple identities simultaneously: 

‵he must, at some period of his life, be a member of a family; he must have friends and companions; [...] he has a business 

career. He is a member of some organized political unit, and so on′ (Dewey, 1916, p. 359). Thanks to this device, the 

participants are able to rediscover, recognize and identify the formative and transformative power of the multiple places 

and contexts in which they have lived, and are invited to create a narrative that aims to associate contexts and learned 

skills. The creation of a map of life’s places represents an important formative moment for the participants, as long as it 

does not remain tied to a strictly subjective dimension (learning from oneself and for oneself), becoming instead, through 
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Specifically, the objective of the educational activities carried out in the workshop is to enable the participants to:  

• Recognize any learning achieved in various life and learning contexts (formal, non-formal, informal). 

• Imagine and build a training and career project that is as close as possible to the knowledge and skills possessed 

and expendable in the labor market. 

• Improve (through the creation of the digital curricula story) self-management and self-marketing skills as well 

as self-narration and self-presentation ones (Jedlowski, 2000) to promote themselves in the labor market in the best way 

possible. 

The goal of the participants is to redefine their training and career project and adapt it to their motivations, personal 

inclinations, goals to be achieved, and to the limitations and resources of the reference context. Through constant support 

and encouragement, the participants develop greater awareness regarding:  

- the constellation of meanings that has guided or is guiding the choice to undertake specific university paths and 

educational experiences. 

- the representation of their role/profile (in this case: graduate and undergraduate; PhD and PhD student; 

volunteer). 

- any learning acquired during their education path and through specific employability promotion activities, and 

how these can be used and channeled into a career project in line with their personal and educational history. 

5. METHODOLOGY AND STAGES 

To encourage the creation of the storyboard for the video portrait, the workshop includes the use of narrative devices 

that aim at the improvement or acquisition of self-management, self-marketing, and self-promotion skills. Special devices 

are used to prompt the narrative of past educational and/or professional experiences and the ‶anchoring″ of personal skills, 

knowledge, and values to the experiences themselves. The participants are encouraged to narrate using images and 

metaphors, as these stimulate their most intuitive and creative side. 

Listed below are some of the narrative tools and devices used in the workshop: 

BdC (‶Bilancio delle Competenze″ [‶Skills Assessment″]) questionnaire for soft skills self-assessment: the assessment 

model adopted refers to the skills outlined by the European Qualification Framework (EQF), the ‶Life skills″ laid down 

by the WHO, the key competencies of the DeSeCo Project and the ISFOL model. The questionnaire consists of 45 items 

and presents respondents with a series of statements to which they are asked to react by selecting answers from a scale 

ranging from 1 (not at all) to 5 (very much) (five-point Likert scale). 

Narrative-iconographic devices: they encourage the participants to write the autobiographical narratives needed to 

create a digital curricula story. Here following are all the devices developed and used during the workshop: ‶E qui 

comincia la mia storia″ [‶And Here My Story Begins″], ‶Una cartolina da me stesso″ [‶A Postcard from Myself″], ‶Chi 

sono?″ [‶Who Am I?″], ‶La mia mappa dei luoghi... uno sguardo dall’alto″ [‶My Places Map… A Look from Above″], 

‶Zoom″, ‶Come mi vedi? Attraverso... gli occhi dell’altro″ [‶How Do You See Me? Through… The Other’s Eyes″], 

‶Life’s Patchwork″, ‶Una cartolina dal futuro″ [‶A Postcard from the Future″]. 

‶Uno zainetto per gli attrezzi″ [‶A tool backpack″]: this is the set of tools and products made by all the workshop 

participants (skills maps, employability profiles, paper CVs, etc.). All products are stored in a special folder given to each 

participant at the beginning of the course: it is a kind of personal ‶archive″ where the participants are asked to store the 

products that they will create during the workshop activities. Moreover, the participants are given a summary sheet of 

their employability profile and soft skills that provides a visual representation of both the score achieved in each 

employability appraisal scale and the level achieved in each soft skill. ‶La mia mappa delle competenze″ [‶My Skills 

 
 

Map″] is a device that enables each participant to identify the soft skills, acquired or to be improved, needed to promote 

and realize a solid personal and career project. Moreover, by sharing and comparing maps within the group, the 

participants have the opportunity to take stock of their training experiences, while analyzing and giving new value to their 

skills, knowledge and aptitudes.  

6. WORK ORGANIZATION 

The workshop includes 5 weekly meetings of 4 hours each, divided into four stages. In the first meeting, the facilitator 

presents the aims and the objectives of the workshop, hands out the skills assessment questionnaire, and the digital 

curricula story methodology is introduced.  

1. The first stage is exploration: by recalling their own training experiences, the participants reconnect with their own 

personal history. 

2. This is followed by the re-signification of personal experiences. During the second stage, the participants are asked 

not only to write about their experiences, but also to reflect on them. At this stage, questions arise that can open up new 

and interesting perspectives. Personal maps are created. 

3. The third stage is reconstruction: based on what emerges from the participants’ writings, a personal storyboard is 

created that reassembles the puzzle of their lives. A self-narration takes shape, and includes acquired knowledge, goals, 

personal resources, and interpersonal relationships. 

The final stage includes sharing, reflection and self-evaluation of the path undertaken. 

7. NARRATIVE DEVICES 

‶Una cartolina da me stesso″ [‶A Postcard from Myself″] is a narrative incipit that helps the participants find a 

beginning to their own story and produce a kind of postcard that provides the first image of the digital story.  

‶Chi sono?″ [‶Who Am I?″] is an activity that encourages the participants to find the right way to introduce themselves 

to the others starting with their own name. The name we are given at birth identifies us and makes us recognizable. 

Pronouncing our name means affirming our identity by saying ‶I am... ″ and ‶positioning″ our self within a discourse 

concerning ourselves as individuals. Tracing the history of our name allows us to make unusual but important discoveries, 

to find the origin of our name and to understand how its meaning is closely related to certain human, character, 

dispositional qualities. But our name is also something that ‶systemically reconnects″ us to our family environment 

because it reminds us that we belong to a particular family community characterized by ties, traditions, and innovations: 

for example, the tradition of giving newborns a name that has been passed on through generations, or the introduction of 

a new name that breaks with the family tradition. 

‶La mia mappa dei luoghi... uno sguardo dall’alto″ [‶My Places Map… A Look from Above″] encourages the 

participants to take a panoramic look at their own lives, creating a map of all the significant places in their life course. It 

is a self-recognition activity that allows the person to rediscover a plurality of roles, activities, and functions. According 

to Dewey, the individual, besides being involved in a variety of activities, experiences multiple identities simultaneously: 

‵he must, at some period of his life, be a member of a family; he must have friends and companions; [...] he has a business 

career. He is a member of some organized political unit, and so on′ (Dewey, 1916, p. 359). Thanks to this device, the 

participants are able to rediscover, recognize and identify the formative and transformative power of the multiple places 

and contexts in which they have lived, and are invited to create a narrative that aims to associate contexts and learned 

skills. The creation of a map of life’s places represents an important formative moment for the participants, as long as it 

does not remain tied to a strictly subjective dimension (learning from oneself and for oneself), becoming instead, through 
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sharing, an opportunity for exchange and debate (Apps, 1996). Through the map of places, a multi-narrative takes shape, 

to be meant as the center of an individual’s existence.  

The ‶Zoom″ device is complementary to ‶La mia mappa dei luoghi... uno sguardo dall’alto″ [‶My Places Map… A 

Look from Above″]: the participants are invited to select the most representative places within the map. Next, they are 

invited to zoom in on a narrative fragment and identify the details which together make up the human potential that 

represents a person’s authentic value: skills, aptitudes, values, competencies. It is precisely by zooming in on the details 

that they discover those previously unknown aspects, faces, aptitudes, and meanings (places, people, symbols, learnings, 

etc.) that make their life path unique. 

‶Come mi vedi? Attraverso... gli occhi dell’altro″ [‶How Do You See Me? Through… The Other’s Eyes″] invites the 

participants to produce, through writing and/or metaphorical descriptions, an image of themselves, to describe in detail 

how they perceive themselves and, at the same time, to also discover and understand how significant others (family 

members, friends, mentors, etc.) see them. This is an activity that proves to be particularly fruitful, as the other’s account 

(how the other sees us...) can confirm or, in many cases, complement, enrich, or even contradict the image we have of 

ourselves, thus revealing aspects of our identity that we previously ignored. 

 ‶Una cartolina dal futuro″ [‶A Postcard from the Future″] invites the participants to project themselves into the future 

(‶Orientamento al futuro e alla pianificazione″ [‶Guidance to the Future and Planning″]). The participants are asked to 

explain, through a picture or a short story, where they see themselves professionally in the near future. By identifying and 

revealing their career goals, the participants are able to reactivate and give new value both to the individual volitional 

dimension (what they want to do) and to the values dimension (the set of values that determine their career goal). 

‶Epilogue or back cover″: the participants are asked to end their self-portrait with an aphorism, a slogan, or a metaphor 

that summarizes their existential philosophy or worldview. They have to identify a personal perspective to end their 

‶personal and professional self-portrait″. The analysis of the texts produced during the workshop shows that all the 

participants prefer to ‶close″ their self-profile by identifying and specifying an existential perspective, or rather by taking 

an individual ‶attitude″ that guides one’s ‶knowing how to be″ and ‶knowing how to do″.  

Starting with the autobiographical fragments (narratives) produced through the different narrative devices, each 

participant identifies the narrative thread of their ‶My Personal and Professional Self-portrait″ to which, at a later stage, 

the photographs and images produced or chosen from the album will be matched before proceeding to the video editing 

with a specific software. The ultimate goal is to create a self-narrative that: 1) represents the synthesis of the biographical 

journey of the individual participants (experiences, aptitudes, goals, values, skills, etc.); 2) highlights the importance of 

those aspects that express individual uniqueness; 3) fosters the anchoring of the personal profile to a socio-historical 

background, relocating individual histories within a multiplicity of collective contexts (family, educational, professional) 

and, therefore, far beyond the production and the understanding of individual meanings. Reference to the socio-political 

and economic context enables individuals to develop a greater degree of awareness of non-formal and informal 

experiences and to share the narrative of their life stories in order to find both individual and collective elements that are 

useful for repositioning themselves in a specific social context (Draperi, 2010/2012). 

8. CONCLUSIONS 

The analysis of the participants’ assessments and the texts they produced showed that ‶My Personal and Professional 

Self-portrait″ is a device that primarily promotes self-discovery as a possibility of a ‶return to the Self″. By identifying 

and recognizing limitations and resources, they are able to find one or more answers to the question ‶Who am I? ″. Digital 

stories express the need for the participants to ‶find themselves″ so they can get to know themselves better, focusing 

 
 

mainly on individual contents and aspects: the identification of certain skills, aptitudes, motivations, professional values, 

and goals to be achieved, responds to their need to ‶recognize themselves″. Only later do they feel the need to ‶present 

themselves″ and to find the right form and words to make their human capital known to third parties and promote their 

employability. 

The aim of the narrative activities (described in the second chapter) is to foster self-awareness (personal aptitudes, 

skills, values) and invite to look at one’s biographical path, characterized by challenges, changes, and rhythms of 

individual transformation (Alhadeff-Jones, 2017), from a different perspective. Their purpose is therefore the exploration 

and the self-assessment of the skills and abilities acquired in various learning contexts as well as the rediscovery of 

personal interests, values, and philosophy of life. Self-narrative is what might be called an ‶autobiographical test″ 

(Baudouin, 2010): a ‶life test″ including the narration of those personal experiences, even difficult ones, which qualify 

the self by highlighting personal skills, abilities, aptitudes, and implicit knowledge. 

From this perspective, the narrative workshop represents a micro-pedagogical context where the participants are given 

the opportunity to live a formative experience that promotes ‵a change whose extent and effectiveness′ can be documented. 

‵It is a space specifically created by the researcher-trainer′ (Demetrio, 1996, p. XXI) [my translation from Italian], where 

the relationships themselves play an educational role. Through the production of personal narratives and writings, the 

workshop enables the participants to focus on the following indicators of the self (Bruner, 1997): action, commitment, 

resources, social reference, evaluation, reflexivity, and consistency, which together provide an overall representation of 

an individual. 

The results of the phenomenological and lexical analysis lead us to believe that the methodology behind ‶My Personal 

and Professional Self-portrait″ enabled the participants to restore and understand the meanings of past and current 

experiences, identifying resources and obstacles as starting points for accessing a new conceivability and replanning of 

the self and its future (Batini, 2011). The workshop activities were welcomed not only as a means of promoting 

employability but, more generally, as an opportunity for personal growth. Promoting the re-planning of the self and the 

future (through activities that aim at the self-recognition of one’s biographical path) means helping the participants, whose 

lives are often dominated by anxiety, sense of precariousness, frustration, insecurity and disorientation, to acquire 

‶entrepreneurship″ competence and, consequently, to take responsibility for their own lives and future (Alberici, Catarsi, 

Colapietro, Loiodice, 2007; Bresciani, Franchi, 2006; Gibb, 2002).We here refer to the ability to: 1) imagine the future; 

2) identify and assess individual and group strengths and weaknesses; 3) influence the course of the events, despite 

uncertainty, setbacks, and temporary failures; 4) turn ideas into actions; 5) reflect and learn from both the success and 

failure (European Commission, 2018). By ‶entrepreneurship competence″ we here refer to ‵a manifestation of oneself in 

the educational fullness of human qualities′ (d’Aniello, 2017) [my translation from Italian]: it’s not just the ability to start 

a business and make profit, but rather the impulse to transform ideas and opportunities into action. Entrepreneurship is an 

attitude that involves comparing and acquiring multiple points of view, risk taking while seizing opportunities, and 

choosing to take actions consistent with specific personal and career goals.  

With regards to the three target groups (PhDs, volunteers, graduates and undergraduates) we observe that the 

reconstruction of personal, educational and career experiences through the narrative activities is useful both in the 

recognition of the knowledge, values and skills already acquired, and in the identification of the skills that are not related 

to one’s field of work or study and need to be developed or improved. In this way, the participants are helped to identify 

additional career opportunities that need to be transformed into actions by mobilizing resources. These resources can be 

personal (namely, self-awareness and self-efficacy, motivation, and perseverance), material (for instance, financial 

resources) or non-material (for instance, specific knowledge, skills, and attitudes). At the end of the workshop, the 
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sharing, an opportunity for exchange and debate (Apps, 1996). Through the map of places, a multi-narrative takes shape, 

to be meant as the center of an individual’s existence.  

The ‶Zoom″ device is complementary to ‶La mia mappa dei luoghi... uno sguardo dall’alto″ [‶My Places Map… A 

Look from Above″]: the participants are invited to select the most representative places within the map. Next, they are 

invited to zoom in on a narrative fragment and identify the details which together make up the human potential that 

represents a person’s authentic value: skills, aptitudes, values, competencies. It is precisely by zooming in on the details 

that they discover those previously unknown aspects, faces, aptitudes, and meanings (places, people, symbols, learnings, 

etc.) that make their life path unique. 

‶Come mi vedi? Attraverso... gli occhi dell’altro″ [‶How Do You See Me? Through… The Other’s Eyes″] invites the 

participants to produce, through writing and/or metaphorical descriptions, an image of themselves, to describe in detail 

how they perceive themselves and, at the same time, to also discover and understand how significant others (family 

members, friends, mentors, etc.) see them. This is an activity that proves to be particularly fruitful, as the other’s account 

(how the other sees us...) can confirm or, in many cases, complement, enrich, or even contradict the image we have of 

ourselves, thus revealing aspects of our identity that we previously ignored. 

 ‶Una cartolina dal futuro″ [‶A Postcard from the Future″] invites the participants to project themselves into the future 

(‶Orientamento al futuro e alla pianificazione″ [‶Guidance to the Future and Planning″]). The participants are asked to 

explain, through a picture or a short story, where they see themselves professionally in the near future. By identifying and 

revealing their career goals, the participants are able to reactivate and give new value both to the individual volitional 

dimension (what they want to do) and to the values dimension (the set of values that determine their career goal). 

‶Epilogue or back cover″: the participants are asked to end their self-portrait with an aphorism, a slogan, or a metaphor 

that summarizes their existential philosophy or worldview. They have to identify a personal perspective to end their 

‶personal and professional self-portrait″. The analysis of the texts produced during the workshop shows that all the 

participants prefer to ‶close″ their self-profile by identifying and specifying an existential perspective, or rather by taking 

an individual ‶attitude″ that guides one’s ‶knowing how to be″ and ‶knowing how to do″.  

Starting with the autobiographical fragments (narratives) produced through the different narrative devices, each 

participant identifies the narrative thread of their ‶My Personal and Professional Self-portrait″ to which, at a later stage, 

the photographs and images produced or chosen from the album will be matched before proceeding to the video editing 

with a specific software. The ultimate goal is to create a self-narrative that: 1) represents the synthesis of the biographical 

journey of the individual participants (experiences, aptitudes, goals, values, skills, etc.); 2) highlights the importance of 

those aspects that express individual uniqueness; 3) fosters the anchoring of the personal profile to a socio-historical 

background, relocating individual histories within a multiplicity of collective contexts (family, educational, professional) 

and, therefore, far beyond the production and the understanding of individual meanings. Reference to the socio-political 

and economic context enables individuals to develop a greater degree of awareness of non-formal and informal 

experiences and to share the narrative of their life stories in order to find both individual and collective elements that are 

useful for repositioning themselves in a specific social context (Draperi, 2010/2012). 

8. CONCLUSIONS 

The analysis of the participants’ assessments and the texts they produced showed that ‶My Personal and Professional 

Self-portrait″ is a device that primarily promotes self-discovery as a possibility of a ‶return to the Self″. By identifying 

and recognizing limitations and resources, they are able to find one or more answers to the question ‶Who am I? ″. Digital 

stories express the need for the participants to ‶find themselves″ so they can get to know themselves better, focusing 

 
 

mainly on individual contents and aspects: the identification of certain skills, aptitudes, motivations, professional values, 

and goals to be achieved, responds to their need to ‶recognize themselves″. Only later do they feel the need to ‶present 

themselves″ and to find the right form and words to make their human capital known to third parties and promote their 

employability. 

The aim of the narrative activities (described in the second chapter) is to foster self-awareness (personal aptitudes, 

skills, values) and invite to look at one’s biographical path, characterized by challenges, changes, and rhythms of 

individual transformation (Alhadeff-Jones, 2017), from a different perspective. Their purpose is therefore the exploration 

and the self-assessment of the skills and abilities acquired in various learning contexts as well as the rediscovery of 

personal interests, values, and philosophy of life. Self-narrative is what might be called an ‶autobiographical test″ 

(Baudouin, 2010): a ‶life test″ including the narration of those personal experiences, even difficult ones, which qualify 

the self by highlighting personal skills, abilities, aptitudes, and implicit knowledge. 

From this perspective, the narrative workshop represents a micro-pedagogical context where the participants are given 

the opportunity to live a formative experience that promotes ‵a change whose extent and effectiveness′ can be documented. 

‵It is a space specifically created by the researcher-trainer′ (Demetrio, 1996, p. XXI) [my translation from Italian], where 

the relationships themselves play an educational role. Through the production of personal narratives and writings, the 

workshop enables the participants to focus on the following indicators of the self (Bruner, 1997): action, commitment, 

resources, social reference, evaluation, reflexivity, and consistency, which together provide an overall representation of 

an individual. 

The results of the phenomenological and lexical analysis lead us to believe that the methodology behind ‶My Personal 

and Professional Self-portrait″ enabled the participants to restore and understand the meanings of past and current 

experiences, identifying resources and obstacles as starting points for accessing a new conceivability and replanning of 

the self and its future (Batini, 2011). The workshop activities were welcomed not only as a means of promoting 

employability but, more generally, as an opportunity for personal growth. Promoting the re-planning of the self and the 

future (through activities that aim at the self-recognition of one’s biographical path) means helping the participants, whose 

lives are often dominated by anxiety, sense of precariousness, frustration, insecurity and disorientation, to acquire 

‶entrepreneurship″ competence and, consequently, to take responsibility for their own lives and future (Alberici, Catarsi, 

Colapietro, Loiodice, 2007; Bresciani, Franchi, 2006; Gibb, 2002).We here refer to the ability to: 1) imagine the future; 

2) identify and assess individual and group strengths and weaknesses; 3) influence the course of the events, despite 

uncertainty, setbacks, and temporary failures; 4) turn ideas into actions; 5) reflect and learn from both the success and 

failure (European Commission, 2018). By ‶entrepreneurship competence″ we here refer to ‵a manifestation of oneself in 

the educational fullness of human qualities′ (d’Aniello, 2017) [my translation from Italian]: it’s not just the ability to start 

a business and make profit, but rather the impulse to transform ideas and opportunities into action. Entrepreneurship is an 

attitude that involves comparing and acquiring multiple points of view, risk taking while seizing opportunities, and 

choosing to take actions consistent with specific personal and career goals.  

With regards to the three target groups (PhDs, volunteers, graduates and undergraduates) we observe that the 

reconstruction of personal, educational and career experiences through the narrative activities is useful both in the 

recognition of the knowledge, values and skills already acquired, and in the identification of the skills that are not related 

to one’s field of work or study and need to be developed or improved. In this way, the participants are helped to identify 

additional career opportunities that need to be transformed into actions by mobilizing resources. These resources can be 

personal (namely, self-awareness and self-efficacy, motivation, and perseverance), material (for instance, financial 

resources) or non-material (for instance, specific knowledge, skills, and attitudes). At the end of the workshop, the 
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participants show greater self-awareness: it relates not only to the acquisition of knowledge and skills during their course 

of study, but also to the set of abilities and competencies acquired through different life experiences. They all refer to the 

different formal, nonformal and informal learning contexts and represent the human capital of each individual. 
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Improvisation as a Pedagogical Attitude of School Teachers 
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Abstract – This paper sprouted by a conversation happened in front of the poster I presented at the ESREA2022 conference with 

a fellow PhD candidate, about the supposed inevitability of the institutional mandate for teachers, and the listening of the 

presentation of Inkeri Aula in the Pre-Conference, in particular the concept of “more-than-human” communities. Those 

experiences have been seeds in the loose soil of my PhD research and represented the spark for me to engage in deeper reflections 

about the roots of my work, the methodological implications, and the consequences on the research results, which I present in 

this article. 
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1. THE STARTING POINT: UNCOMFORTABLE POSITION 

My interest upon improvisation as an educational theme is the result of a seed planted in my biographical experience 

as teacher (and, before, as student) of Italian public school system, which, almost 10 years ago, intertwined with my 

practice as a performer of improvised theatre. The immediate (and maybe naïve) metaphor between improvisation on the 

stage and the one inherent in the classroom opened questions that excavated my beliefs and unhinged the entire idea of 

my role: “How can I be that active and co-constructivist teacher I want to be, if not improvising? And yet, is it possible 

to improvise in the contemporary school system? How can teachers be trained to do it? And why they aren’t?” 

At a European and Italian level, the declarations about school’s objectives carry within them a contradiction: on one 

hand, schools are seen as the official institution with the duty of growing responsible citizens, that can cope with the 

contemporary complexity of the world (and possibly that can face its pressuring issues); on the other, they are infused 

with the bulk presence of the economic growth logic, which want those same citizens to be competitive workers (Boarelli 

2019). These regulations seem to back up democratic and child-cantered principles in pedagogy; however, while theories 

and professional tools about how to “embrace the wobble” of the educational relationship in teacher education and in-

service training are still very limited, pressuring instances for measurability and standardization of the curricula arise 

regularly. One of the reasons for this may be the disruptive force that could potentially emerge in scholastic institutions, 

if the audacity of following young learners was implemented on a structural and permanent level.  

This ambivalent approach causes a cascade effect on how our schools are built and thought, on how teachers are 

educated to work and, finally, on how students grow and become. This reflected in a profound uncomfortable feeling 

while I was practicing my profession; but also, more remotely, in the logic underlying my scholastic performances as a 

student. I knew that it was not merely a personal experience, unrelated to the system I was in; my feeling was reflecting 

something bigger and more complex. In the daily life of a teacher animated by socio-constructivist principles the question 

of how to stick with the institutional mandate while following students’ interests and needs remains pressuring and 

without a systematic answer. Therefore, my doctoral research in improvisation in teaching profession wanted to explore 

a possible starting point that could help reimagining the teaching process, in the direction of moving an unsettling step in 

the scholastic system. 

2. IMPROVISATION AND COMPLEXITY 
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